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ABSTRACT 

This study were aimed to find out the types of teachers’ written feedback in 

writing which given by the teachers for grade 10, to find out the reason why 

teacher used those types of written feedbacks on students’ writing and also to find 

out the students’ response to the teacher’s written feedbacks on students’ writing 

of grade 10 students in SMA YAPIM Taruna Sei Rotan. This research used 

descriptive qualitative method and the data were collected through documentation 

and interview. The data collected were analyzed qualitatively. The findings found 

that there were two types of feedbacks namely, direct written feedback and 

indirect written feedback. There were 59 direct feedbacks (52%) out of 114 total 

feedbacks. Meanwhile, indirect feedback with 55 un-coded direct feedbacks 

(48%) and in this case, teacher did not use coded indirect feedback because the 

teacher did not understand about the codes. The reason why teacher used those 

kinds of written feedback on students’ writing was because it could make the 

students have more vocabularies. In conclusion, teacher’s written feedbacks were 
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important to made students aware of making mistake on their writing and the 

students knew about their mistake easily and their writing will be better because 

they learn from the mistakes. In this case, most of the students felt happy when 

their teacher gave a correction on their writing. The students said that direct 

feedback was more effective than indirect feedback because they felt confuse 

about what the correct word is. By using the direct feedback, the students can 

have more vocabularies on their next writing. The findings suggested that English 

teachers was expected to provide a clear description of feedback on writing, 

especially how students perceive and interpret the feedback given. 

Key words: Feedback, Teacher’s Written Feedback, Students’ Writing 
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INTRODUCTION 

Background of the Study 

Writing was one of language skill which students can express their ideas in 

written form. Writing was one of important way to convey information, as Jonah 

(2006:29) argued that writing can be used as an indirect means of communication 

to others to convey information. From the definition above, it can be concluded 

that the purpose of writing was to convey the information from the writers to the 

readers, to persuade the readers from something that they have read and also to 

entertain the readers. 
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In writing, there were many kinds of genre. Pardiyono (2007:2) divided 

genre into some kinds, they were Description, Narration, Recount, News Item, 

Exposition, Discussion, and Procedure text, Report text, and Review. Recount 

Text was text function as for telling an incident in the past. Recount was to tell 

“what happened”.  In senior high school, students learned about recount text. 

Students in senior high school sometimes think it was so difficult to write what 

was in their mind because of their limited vocabulary and they have to develop 

their idea based on their own knowledge and also they have to know about how to 

arrange their idea into a good sentence to make the readers understand about what 

they have wrote. Another fact, students miss some grammatical  rules in writing, 

such as they miss spelling in making sentences, they do not know about the tenses 

they used and they sometimes confused about what will they wrote. 

Based on the facts, it showed that the teaching learning of English in 

classroom has not achieved the goals yet. Many students face the problems in 

writing. They needed activities which attract them to write. Thorsteinsen (2010: 3) 

states that feedback is a response given by teacher in the process of learning, it 

can be written and spoken. Feedback can be positive effect when the students 

learn from the teacher’s feedback. Teacher giving feedback to their students’ 

mistakes was to help the students improve their writing and speaking skills.  

Feedback was a process that can help students in their learning process. It 

can be oral feedback and written feedback. In senior high school, sometimes the 

teacher did not give any feedback on their students’ writing. The reason was 

because the teacher thought that by giving feedback, it will take more time to 

check the students’ writing. In this case, teacher have to check more than 15 
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works of students’ writing and it can spend hours to check all of them, even 

though the teacher can use that time to do other work. The other reason was the 

teacher was too lazy to check their students’ writing because they think it will not 

make many changes to the students. 

In the other case, other teacher expected that by giving feedback, it can 

make their students can revise their writing to the better one. In fact, some 

students with high proficiency can understand precisely, but other students with 

low proficiency can be difficult to understand about their teacher’s feedback. 

Because of the reality, teacher have to know about the students’ proficiency to 

make them know about the feedback. If the teacher did not give any feedback to 

the students’ mistakes, it made the students difficult to their writing later. If the 

teacher giving corrected the mistakes in the students’ writing, it will help the 

students know about what was wrong and they can learn from their mistakes. 

LITERATURE REVIEW 

Writing is one of the productive skills which is dealing with the production 

of written language. This skill is important to be learnt. Brown (2001: 335) 

defines writing as the nature of composing process of writing. Jonah (2006:29) 

argues that writing is a series of activities going on and involve several phases . 

Both theories had the same ideas, the learners should composing their ideas 

through the process of thinking, drafting and also revising. Both theories had the 

same ideas, the learners should composing their ideas through the process of 

thinking, drafting and also revising.  
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Knapp (2005: 224) states that recount text, basically it is written out to 

make a report about an experience of a series of related event. A recount is written 

out to inform an event or to entertain people. Recount Text is text function asfor 

telling an incident in the past. Recount is to tell “what happened”. A recount text 

has a social function. The purpose of a social function is to retell an event with a 

purpose to inform or entertain the readers (Siahaan and Shinoda, 2008: 9). 

Recount tells a series of events and evaluate their significance in some way.  

Feedback is a process that can help students in learning process. Kauchack 

and Eggen (1989: 85) define that is any information about current behavior that 

can be used to improve the future perfomance of the students. Giving feedback is 

one of the important methods in helping the students improve their writing. 

Hendrikson (1979: 05) states the erorrs should be corrected because when 

students read over their written work, they generally are unable to identify many 

of their errors. It is important for the teacher giving their feedback to students’ 

written work  because by giving feedback, it can make a positive effect on 

students’ writing. 

Harmer (2007: 147) states that there are two types for giving written 

feedbacks. They are direct feedback and indirect feedback. Ferris (2002) states 

that direct feedback refers to teacher providing correct linguistic form for student. 

Direct feedback takes different forms; it may be done by striking out an 

incorrectword; inserting a missing word, phrase,or morpheme; and providing the 

correct linguistic form usually above the wrong form or in the margin (Ferris: 

2006). Indirect feedback is a feedback strategy that indicates the existence of an 

error without providing the correct form (Ferris & Roberts: 2001). In this type, 



6 
 

teachers only provide indications that make students aware about their errors but 

they do not provide the students with the correction. For example, teachers can 

provide general clues about the location and type of an error by using a line, a 

circle, a code, a mark, a highlight or a cursor to show omissions in learner’s text 

by placing a cross in the margin next to the line including the error. 

 

RESEARCH METHODOLOGY 

This research was conducted based on the qualitative method. Qualitative 

research is the understanding of social phenomena from the perspective of human 

participants (Ary, et al., 2004: 24).  

The data of this research was related to kinds of written feedbacks that the 

teacher gave to fifteen students’ writing task and the reason of teacher using those 

kinds of feedback and also the students’ response to the teacher’s written 

feedback.  

The sources of this data were the teacher and the grade 10 students of SMA 

Swasta YAPIM TARUNA Sei Rotan. It was located at Jalan Medan - Batang Kuis 

Dusun VIII, Sei Rotan, Kec. Percut Sei Tuan Kab. Deli Serdang. The reason for 

choosing this school as the subject was because the teacher in there was not too 

concerned with giving feedback.  

There were some procedures to get the data which can be selected. But in this 

case, the researcher selected two procedures to get the data. They were: 

documentation and interview.  

After collecting all the data, the data were analyzed by using qualitative 

method. The data can be explored from students’ writing. Then, the data can be 
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classified into : direct written fedback and indirect written feedback. The 

classification of the feedback was stated by Harmer (2007): there were; direct 

feedback and indirect feedback. The results of interviews were analyzed by using 

analytical method proposed by Miles and Huberman (2014). 

RESEARCH FINDING AND DISCUSSION 

Research Findings 

The Types of Teacher’s Written Feedback that given by the Teacher for 

Grade 10 

Harmer (2007: 147) states that there were two types of written feedback. 

They were direct feedback and indirect feedback. The result of teacher’s written 

feedback based on the students’ writing could be seen in the table below. 

Table 4.1 The Findings of the Category of Teacher’s Written Feedback 

Category of Written 

Feedback 

Frequency 

 

Percentage 

   

Direct Feedback 59 52 

   

Indirect Feedback (Coded) - - 

   

Indirect Feedback (Un-coded) 55 48 

  

The table above showed that direct feedback was the kind of written feedback 

mostly used by the teacher in correcting students’ writing. It counted from 15 
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students’ writings, there were 59 direct feedbacks (52%) out of 114 total 

feedbacks. The teacher also used indirect feedback with 55 un-coded direct 

feedbacks (48%) and in this case, teacher did not use coded indirect feedback 

because the teacher did not know about the codes. From the table above, it can be 

concluded that the teacher mostly used direct feedback. The teacher used direct 

feedback because it can make the students more understand about their correction. 

So, on the next writing, they will make it better because their teacher gave them 

the right words on their wrong words. The student’s mostly felt happy when they 

accepted the feedback from the teacher. The student’s preferred direct feedback 

because they did not think about the correct word, it was because their teacher 

wrote the correct words on their mistake. 

From the table above, the percentage of teacher’s written feedback on 

students’ writing was revealed in the following figure: 

 

Figure 4.1 The Percentage of Types of Teacher’s Written Feedback 

The diagram above showed that direct feedback was the kind of written 

feedback mostly used by the teacher in correcting students’ writing. It counted 

from 15 students’ writing, there were 59 direct feedback (52%) out of 114 total 

feedback. The teacher also used indirect feedback with 55 un-coded direct 

52% 
48% 

Teacher's Written Feedback on 
Students' Writing 

Direct Written
Feedback

Indirect Written
Feedback
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feedback (48%) and in this case, teacher did not use coded indirect feedback 

because the teacher did not know about the codes. From the figure above, it can 

be concluded that the teacher mostly used direct feedback. The teacher used direct 

feedback because it can make the students more understand about their mistake. 

In this case, the teacher gave them the right word on their wrong word. Because of 

that, it also can make the students did not think again about what is their mistake. 

The Reasons Why the Teacher does Those Types of Feedback on Students’ 

Writing 

The use of written feedback on writing required to improve students’ skills 

and students’ knowledge. The teacher suggested for other teacher to use written 

feedback on their learning process so the students’ writing can be better on the 

next day. Written feedback can make the students aware and understand about the 

mistake that they made on their writing. 

From the interviewed, it can be found that the teacher used direct 

feedback. The reason was that the students can more easily understand the 

mistakes, from the feedback, it will make them better on their next writing and it 

also can make them have more vocabularies and they can fix the mistakes more 

easily. 

The Students’ Response to the Teacher’s Written Feedback on Students’ 

Writing 

The students’ interview was done to get more detail information about 

students’ response to the teachers’ written feedback. There were four students 
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interviewed to got the data. The list of interview questions can be seen on 

appendix C. 

From the interviewed, it can be found that the students felt happy when 

their teacher gave written feedback on their writing. The students preferred direct 

feedback because they did not have to think more about the correct words. After 

the students received the written feedback, some students usually read their 

teacher’s written feedback carefully, understand what was needed, re- read what 

they have written, and then make changes in light of their teachers’ comments. If 

they did not know about the correction, they will ask their teacher about it. 

Discussions 

Harmer (2007) said that there were two types of feedback. there were direct 

feedback and indirect feedback, but Park had a different view, there were there 

types of written feedback. There were: form-focused feedback, content based 

feedback and also integrated feedback. In this research, it was used Harmer’s 

theory which was direct feedback and indirect feedback.   

 From the research findings, it can be found that the use of the direct 

written feedback is discovered more than indirect written feedback. There were 59 

direct feedback found from 15 students’ writing. It can be seen that the teacher 

directly correct the students’ writing by giving mark and the correct word. 

Indirect written feedback was a kind of written feedback indicates the error 

by giving mark on it. It was divided into two categories: coded and un-coded 

indirect written feedback. In this study, there were 55 un-coded indirect feedbacks 
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from 15 students’ writing and there were no coded indirect feedback because the 

teacher did not know about coded indirect feedback. 

Based on the research findings, the teacher used both of written feedback 

by Harmer (2007). The teacher used direct feedback and also indirect feedback. 

but the teacher mostly used direct feedback on students’ writing. In indirect 

feedback, the teacher did not used coded indirect feedback because the teacher did 

not know about the codes. The teacher made direct feedback with giving the circle 

and crossed the wrong word on students’ mistake.  

Based on teacher’s interview, it can be found that the teacher mostly used 

direct feedback. The reason was because by giving direct feedback on students’ 

writing, the teacher want to the students more understand about the mistake and 

did not want to make the students confuse about the correct words and also their 

writing will be better because they learn from the mistakes. In this case, it also 

found that the teacher has limited time to correct all of the mistakes. So, when the 

teacher has limited time, the teacher only circled the error. 

From the interviewed above, it can be found that the students felt happy 

when their teacher gave written feedback on their writing. The students preferred 

direct feedback because they did not have to think more about the correct words. 

After the students received the written feedback, some students usually read their 

teacher’s written feedback carefully, understand what is needed, re- read what 

they have written, and then make changes in light of their teachers’ comments. 
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Conclusions and Suggestions 

Conclusions 

The aims of this study was to find out the types of teacher’s written 

feedback in writing that given by the teacher for grade 10 in SMA YAPIM Taruna 

Sei Rotan and to find out the reasons of using the feedback and also to find out the 

students’ response to the teacher’s written feedback. 

1. There were two differences of feedback, namely direct written feedback 

and indirect written feedback. Indirect written feedback was included 

coded indirect feedback and un-coded indirect feedback. In direct written 

feedback, there were 59 feedbacks with 52% from 15 students’ writing. 

Meanwhile, there were 55 un-coded indirect feedbacks with 48% from 15 

students’ writing.  

From the data, it can be found that the teacher used direct written 

feedback and indirect written feedback, but the teacher mostly used direct 

written feedback because the teacher made the correct word above the 

wrong word. The teacher used direct feedback because it will be easier to 

the students understand about the correct word and did not think more 

about which one is correct and also they will be better on their next 

writing. 

2. From the teacher’s interview, it can be found that the reasons why the 

teacher of SMA YAPIM Taruna Sei Rotan using direct written feedback 

because the students will know about their mistake easily and their writing 

will be better because they learn from the mistakes. 
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3. In students’ interview, it can be found that the students felt happy when 

their teacher gave a correction to their writing. The students said that 

direct feedback was more effective than indirect feedback because when 

their teacher only gave a circle, they felt confuse about what is the correct 

word. Moreover, most of students mention that they read all of the written 

feedback that has given by the teacher to know which one was wrong or 

which one was right from their written. If they did not know about the 

correction, they will ask their teacher about it. 

Suggestions 

Considering the conclusions above, some suggestions are presented in this 

part. As discussed in chapter I, this study hopefully can give advantageous 

information both theoretically and practically. 

1. For teacher  

a. The teacher is expected to provide a clear description of feedback on 

writing, especially how students perceive and interpret the feedback 

given. 

b. The teacher is expected to improve their techniques in giving 

feedback, so that the objectives of the English teaching program 

especially in writing can be achieved. 

2. For researchers 

In this research only focused on types of teacher’s written feedback that 

was used by English teacher, the reasons of using those types of feedback. 

Therefore, it was suggested that other researchers can develop a relevant 

research that can conduct this study. 
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