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ABSTRACT
This study aimed to (1) analyze the
teaching strategies used by the English
teacher in teaching writing descriptive
text at a Vocational High School, and (2)
describe how these strategies were
implemented during the teaching and
learning process. The research employed
a descriptive qualitative approach, which
is suitable for exploring and
understanding the detailed aspects of
teacher strategies in a natural classroom
setting. The data in this study were
collected through two main techniques:
classroom observations and in-depth
interviews with the teacher. The collected
data were then analyzed using three
stages of qualitative data analysis, namely
data reduction, data display, and
conclusion drawing, as proposed by Miles
and Huberman. The findings of this study
revealed that the English teacher applied
five teaching strategies that align with the
framework proposed by Haynes and
Zacarian (2010). These strategies
included: (1) determining key concepts, (2)
making the lesson visual, (3) linking new
information to students’ prior knowledge,

(4) providing comprehensible input, and
(5) modifying vocabulary to suit students’
language proficiency levels. the
implementation of these strategies was
integrated into the Modeling of the Text
stage, which is a crucial phase in the
Genre-Based Approach. This stage
allowed the teacher to guide students in
analyzing and understanding the
structure and language features of
descriptive texts before attempting to
write their own. As a result of this
approach, students demonstrated
improved comprehension of the material,
increased attentiveness during the lesson,
and greater participation in class
activities. These strategies were found to
be effective in helping students engage
with the lesson content more
meaningfully.
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INTRODUCTION

Writing is one of the four essential language skills in English, alongside reading,
listening, and speaking. Among these, writing is often considered the most complex and
challenging to master due to its demand for idea development, linguistic accuracy, and
awareness of context and purpose (Hyland, 2019). Students must be able to generate and
organize ideas clearly without direct interaction with the reader, making the process even
more demanding. The difficulties in writing arise from linguistic, psychological, and
cognitive factors such as vocabulary mastery, sentence structure, grammar, and mechanics
(Kristiana et al., 2021).

Effective teaching strategies are needed to support students in overcoming these
challenges. Teaching strategies are defined as systematic instructional methods that aim to
enhance student understanding and engagement (Richards & Rodgers, 2014). One
recommended approach is the Genre-Based Approach (GBA), which emphasizes explicit
instruction in text structure and language features of different genres, including descriptive
texts (Rose & Martin, 2012). In addition, Haynes and Zacarian (2010) propose seven
strategies for teaching writing: providing comprehensible input, making lessons visual,
linking new information, determining key concepts, modifying vocabulary instruction,
using cooperative learning strategies, and modifying testing.

Descriptive writing, as one of the common genres taught in schools, plays a vital role
especially in vocational education, where students are expected to describe tools,
processes, or services relevant to their field (Tomlinson, 2017). However, based on the
researcher’s observation at SMKN 5 Medan during PLP 2, many students still struggle to
write descriptive texts due to limited vocabulary and difficulties in generating ideas. The
teaching practices observed relied mostly on translation tools and individual work, which
were not sufficient to address students’ learning needs, especially considering the shorter
lesson durations at vocational schools compared to general high schools.

Previous studies (Cahyaningrum, 2022; Hikmah, 2022) also highlight similar challenges
and emphasize the importance of varied and effective strategies in teaching writing,
particularly for students with specific learning styles or limited vocabulary. Given these
issues, this research aims to explore the teaching strategies used by English teachers in
teaching descriptive writing at a vocational high school, specifically focusing on how these
strategies are implemented to improve students’ writing performance.

METHOD

This study employed a descriptive qualitative research design to investigate the
teaching strategies used by an English teacher in teaching descriptive text writing at a
vocational high school. This design was chosen to obtain an in-depth understanding of the
strategies applied and how they were implemented in the classroom setting. The approach
focused on describing what strategies were used, how they were applied, and the context
in which the teaching occurred.

The data for this research consisted of qualitative descriptive data, obtained
through classroom observations and interviews with the teacher. The primary data source
was an English teacher of the eleventh-grade DPIB class at SMK Negeri 5 Medan. The study
focused on one teacher and one class to allow for a detailed analysis of the teaching
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strategies in use.

To collect the data, the researcher used several instruments, including observation
sheets, audio recordings, and a set of structured interview questions. The classroom
instruction was observed during two teaching sessions, both of which were audio-recorded
to ensure data accuracy. The interview with the teacher was conducted to gather further
insights into the strategies implemented during the lessons.

The data collection techniques used were:

1. Observation, where the researcher recorded and observed the teacher’s instructional
activities and interactions with students during writing lessons.

2. Interview, conducted to explore the teacher’s perspectives and rationale behind the
chosen strategies for teaching descriptive texts.

The collected data were analyzed using the interactive model of Miles, Huberman,
and Saldana (2014), which includes three key stages:

 Data Reduction: selecting and organizing relevant data from the observation notes
and interview transcripts.

 Data Display: presenting the organized data in a narrative or tabular form to facilitate
interpretation.

 Conclusion Drawing: interpreting the data to identify teaching strategies and relate
them to the framework of Haynes and Zacarian (2010).

This method allowed the researcher to systematically explore the teaching
strategies employed and understand their application in a real classroom context.

RESULTS

This study investigated the teaching strategies used by an English teacher in teaching
descriptive text writing at a vocational high school in Medan. The analysis was based on
classroom observations and interviews with the teacher, focusing on the strategies
proposed by Haynes and Zacarian (2010). The findings revealed that the teacher
implemented five out of the seven recommended strategies: (1) determining key concepts,
(2) making the lesson visual, (3) linking new information, (4) providing comprehensible
input, and (5) modifying vocabulary. The remaining two strategies—cooperative learning
and modifying testing—were not applied due to practical classroom constraints.

1. Teaching Strategies Used in Teaching Descriptive Text

The teacher applied five key strategies effectively during the teaching process:

 Determining Key Concepts: The teacher explicitly communicated the learning
objectives at the beginning of the lesson, reinforced them throughout the session, and
revisited them at the end to ensure students understood the purpose and focus of the
lesson.

 Making the Lesson Visual: Visual aids such as pictures (e.g., of Jam Gadang) were
used to introduce new vocabulary and stimulate students’ descriptive abilities. These
visuals helped contextualize abstract ideas and support vocabulary development.
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 Linking New Information: The teacher connected the lesson content with students’
personal experiences by referring to familiar places and objects. This strategy helped
students better engage with the material and relate it to their real-life knowledge.

 Providing Comprehensible Input: The teacher used bilingual explanations and
slowed speech to ensure clarity, especially when introducing the structure and
language features of descriptive text. Grammar points and text structure were
explained with examples and repetition to enhance comprehension.

 Modifying Vocabulary: The teacher introduced synonyms for common descriptive
adjectives (e.g., majestic, iconic, towering) and contextualized them through example
sentences. This strategy aimed to enrich students’ lexical range and encourage
accurate word choice in writing.

The two strategies not implemented were:

 Cooperative Learning: Omitted due to students’ tendency to become distracted
during group work and unequal participation levels.

 Modifying Testing: Not used due to limited time and concerns over maintaining
fairness and consistency in assessment across all students.

2. Implementation of Teaching Strategies through Genre-Based Approach

The implementation of the five strategies aligned with the Modeling of the Text stage
of the Genre-Based Approach. In this stage, the teacher:

 Used determining key concepts to guide students in identifying the purpose and
structure of descriptive texts.

 Employed visuals to help students observe and describe concrete examples before
analyzing the model text.

 Linked new information by connecting the content to students' prior knowledge
and experiences.

 Delivered comprehensible input through clear, bilingual explanations and modeling
of grammar and structure.

 Applied vocabulary modification by expanding students’ word choices and
practicing pronunciation and contextual usage.

These strategies supported students in analyzing and understanding the structure and
language features of descriptive texts before moving on to independent writing tasks. The
combination of visual aids, structured modeling, and language scaffolding facilitated
greater student engagement and comprehension throughout the writing process.

DISCUSSIONS

The findings of this study reveal that the teacher implemented five out of seven
strategies proposed by Haynes and Zacarian (2010): determining key concepts, making the
lesson visual, linking new information, providing comprehensible input, and modifying
vocabulary. These strategies were applied through the Modeling of the Text stage in the
Genre-Based Approach, which effectively supported students' understanding of
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descriptive texts.

The teacher’s clear communication of learning objectives (determining key concepts)
enabled students to focus on the structure and purpose of descriptive texts. The use of
visual aids (making the lesson visual), such as pictures, allowed students to build
vocabulary and improve descriptive abilities, aligning with Mahdiyah et al. (2020), who
emphasized the role of visuals in supporting writing skills.

Linking new information to students’ personal experiences made the lesson more
relatable and engaging. This approach mirrors Lestari’s (2023) conclusion that familiar
topics increase student motivation and participation in writing activities. Furthermore, the
use of comprehensible input—through bilingual instruction and repetition—helped
students grasp linguistic features, consistent with Cahyaningrum (2022), who noted the
value of simplified teacher language in enhancing understanding.

Vocabulary instruction was enriched by introducing descriptive synonyms and
practicing them in context. This not only expanded students' lexical resources but also built
their confidence, supporting the findings of Syafira et al. (2023).

However, cooperative learning and modifying testing strategies were not applied.
The teacher cited classroom management issues and time constraints, similar to concerns
raised by Mahdiyah et al. (2020), who noted the difficulty of individualizing assessments in
limited time.

In summary, the use of integrated strategies within the Genre-Based Approach was
effective in enhancing student engagement and comprehension in writing descriptive texts.
Despite certain limitations, the teacher’s strategic choices addressed key student
challenges, particularly in vocabulary development and understanding text structure.

CONCLUSIONS

Based on the research findings and discussion in the previous chapter, This study
investigated the teaching strategies used by an English teacher in teaching writing
descriptive text at a vocational high school and how these strategies were implemented in
the classroom. The findings concluded that the teacher applied five out of seven strategies
proposed by Haynes and Zacarian (2010): determining key concepts, making the lesson
visual, linking new information, providing comprehensible input, and modifying
vocabulary. These strategies were effective in enhancing student engagement, supporting
vocabulary development, and improving understanding of descriptive text structure.

The implementation of these strategies was integrated into the Modeling of the
Text stage of the Genre-Based Approach. The teacher introduced lesson objectives clearly,
used visual aids to support vocabulary learning, related content to students' real-life
experiences, provided accessible input using bilingual explanation, and enriched
vocabulary through contextual instruction and pronunciation practice. Meanwhile,
cooperative learning and modifying testing were not applied due to practical constraints
such as classroom management and time limitations. Overall, the use of selected strategies
within the Genre-Based Approach contributed positively to the students’ comprehension
and writing performance in descriptive texts.
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